EXAMPLES OF TEXTS AT LEVELS

USING CNLITNUM TO PLAN AND DEVELOP
A LITERAGY/NUMERACY PROGRAM
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you do this.

This may be done by or in

collaboration with a tutor co-ordinator.
There is a module in the course to help

Investigate learner's
starting point and goals

REMEMBER
- Most learners will not be at the
same level across all the aspects - this is
become more difficult.

fine. Module level goes up as tasks
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Learning experiences should be
relevant, meaningful and fun and be
across all the aspects of communication
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Enjoy carrying out of your
literacy/numeracy
program

Most learning experiences can be made more difficult/eas

NOTES

ier

longer
complex
non contextualised
no support

external support — —————

+ ge]
) a
—— =
O o
.nl
2985
+ 5 .5 %
w 0
o €
= o
(O]
=
e)
(o)
€
>
0

soLuaw
SMB1AIB)U|
ooqpuDH sAarning
saayaep | uoybjuasaid dnoug ABojouypsy}
aop|dddop sBuysaw awnsay 10} SUOIDMYSU|
spoday spoday jo ppuaby Bujum [puosiay SPUDLLILLIOD sainpaocoud aun nuys oy padg
saolou 21jqng | juip|dwiod jo siapyeT sBuyaaw Buippau puosiay »pndwon [D2IpaW-DIDY Spap| pup
ssunipolg uoyooiddo jo sapnuiw SOAIDLIDN] S|DNUDW sswnsay | AID|NQDDOA PDYSqY
sBuyaaw o1qng jo siaya spioday s1aja A unpouw Buippal dow | 2uynos uoufouynoy
siedndsmap SUWLIO} BADST Buypgag SjUNCOal |DUOSIa Jo} seunipoug [pnupw Jipday ¥ 11
SM3IAIBUI [DLLLIOJU|
siadpdsmau SpUNO0DY/ /5| |1g spubwiod | saunpadxoud Ajajpg
ay} Ul sepIIY S2JON| sisn J2pndwod augnoy sadpay 21nNpPNYg
SIB||B [SMBN so|qpjaw| suoloallq] s|pob |puosiay SSuILPDL suoloallq] ID1jIWD 4
siadpdsmau |pooq SuLIO} SUOISSMOSI] Apig Buemsup sainpadoud auynoy
sao1jou dljqng jodal juap oy sBuyaayw sabpssaw auoydaja] 2on|dydop piomaog pyBioag
sdow sdis Anyg sjunodal |piQ) siajje] ABojoupa} swop suno} adwig e1n
S|UNoCoal [DUOSIa d
sjeqp| pocd SuLIO} YuDg Inpuapo sauoydaje] BWwpajay)
sedodsmap SpUNoODY/s||1g sa|ny Apig SUSAD BADMODIW o} pajppl Appalig
sadloN SaJOpN| SUOISSMOSI] sobpssow S WLV subig 1p1jdxg
subig sa|qpjaw| sBuyaawy SpJIDo) subig SUO 2 NIjsul auynoy
sdow subis 4jaypg SpiDD) SULIO soboq suno} adwig rA
Buiddoyg SjuUNooal |pUosIay Apnon AopAiaag
SNUBW SuuLo} JepI0 suoiuido/spapi pasi|DNp@|UoD
subis o1qng sidianay Buissaudxg suoyallqg Apapap
sauiznbowy s||1g SUO D} IAU| yiiq jo aipgg auoydaja] sadpau a|dwig aduwig
sajnod sng subis jpxg SpuUBLY JO SBLUDN] SBLUDp] seulyoDw j@yp1] | sednpadcoud Aajbg Hoyg
siaquinu sng subis fajpg | suoissrosip dnoug SpJDo) saoupi|ddp swop subis 4jaypg L WAN/LI
(swiaysig) (@Aynaado-0))
a1jqngd [puostad [po Y| [pAnpadoad

[puoypsunba

dnoag




ASPECTS OF COMMUNICATION PLANNING ACTIVITIES

. Identify student interests/goals.
WRZ }G‘ MMX (W'\a\g WtQG’NWQ,} '7 2. !3ra|nsform possible literacy activities related to this
interest/goal.
3. Map activities to course:
CNLITNUM is built on the principle that literacy and numeracy are social practices. a. Which aspect(s) of communication are they?
As literacy/numeracy tutors, we need to take a broad view of the literacies that our b. Do they require the learner to interpret/create texts?
learners need in their lives. The learning outcomes and content of CNLITNUM c. Is there a range of oral, written and spoken texts?
reflect the aspects of communication. d. Can the text/task be made simpler/more complex to suit student
level?

Look at the aspects and ask - Does my literacy program encourage my students to e. Refine series of learning activities.

read/write and speak in all these contexts with a range of texts??? 4. Develop a similar activity to use as an assessment item
(the tutor co-ordinator may handle this role).
5. Organise learning activities in a logical sequence and prepare
PROCEDURAL PERSONAL any materials.
‘Procedures' ‘Identify' 6. Implement program, keep student work samples as assessment evidence.
eg, recipes, instructions, eg, expressing self,
manuals, signs, directions,| cards, messages, letters,
workplace procedures resume, recount EKAMPI-E-
PUBLIC Phone Participate in stud
TECHNICAL y : ,
'The Wider Technoloay' Dept of Transport group on Road Rules Explain Procedure in
. d M . 3 1
Audience' ASPEcTs nr ) Ve, e (Police Station) to Driver's Manual for
eg, newspapers - ! confirm process for Y Giving Way
! 4 chM ““:AT“'N equipment, ATM, . . Spoken
newsletters, public U teleph getting licence
. L phones, computer, ~/Ora|
signs, notices — ~/Spoken
~/Spoken </ Written < Procedural
ORGANISATIONAL GROUP /Orgunisaiional /Co-operative
'Systems' ‘Co-Operative'

eg, enrolment/ eg, meetings, v /
accident/ forms, discussions, debates

Introduce self and
purpose of visit at GETTING A Read parking signs

counter DRIVER'S on curb side
LICENCE &

payslips

Many texts (oral/written/spoken) will often belong to more

than one 'Aspect'. < Oral < Written
: - "Learner's
Learners need to interpret and produce texts. Visual texts < Personal i < Public
not just words and numbers should be considered. < Organisational Permit
Collect texts wherever you go:
tourist brochures menus magazines
maps bus timetables hotel forms
cereal boxes tickets signs and posters
diaries Use ATM to withdraw Complete Application
STORE THEM IN AN OLD BOX OR PUT THEM IN A SCRAPBOOK/ DISPLAY FOLDER. cash to pay for permit Form for permit
REMEMBER AT ANY LEVEL / Written / Written
Learning Outcome < Technical < Personal
1. Procedural Communication 4. Co-operative Communication
2. Technical Communication 5. Organisational Communication

3. Personal Communication 6. Public Communication




